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Summary:
As stated in the article, “Returning the Art to Art Education,” what Vincent Lanier (1975) wanted most for art education was a strong central concept that would unify the teaching practices of all art teachers (p. 28). Lanier believed that art educators had fallen for a lot of competing concepts and theories regarding child development in fields such as psychology, philosophy, anthropology, and other social sciences that all sound compelling to add to the education curriculum, but that too many roles had been assumed by the art educators; none of which focused on the root of what art education should have as its main focus. Lanier believed in putting aside all the extra benefits that could be supported by art education and emphasize learning about aesthetics. Lanier believed that by placing so much emphasis on studio art practices and subsidiary benefits that art teachers prevented art from becoming a core academic class. In his article (1974), “A Plague on all Your Houses,” he said, “It cannot, in my opinion, take place in the core center of education since it does not possess those inherent qualities involved in the central issue of education, which is or should be the development of those concepts and skills necessary to understand and alter society” (p. 13). Lanier envisioned and advocated an art education practice that taught about aesthetics through contemporary visual culture in order to achieve social change. He encouraged art teachers to utilize the popular arts, or what also can be referred to as an aesthetic persuader (a term coined by colleague, Robert Reeser), as a jumping off point for reading, interpreting, understanding, discussing, and thinking critically about all art. Aesthetic persuaders are taken from the visual culture of what the common person has experienced outside of the educational institution and include folk arts, nature, everyday objects and handmade wares, as well as the media arts, such as television and movies. In Lanier’s common sense logic, these aesthetic experiences were ones that children and adults alike could relate to and could serve as an excellent starting point in developing visual literacy skills. Once students understood the core concepts of aesthetics, then introducing art historical information and imagery that embodied social and moral ethics would be introduced into the curriculum. Lanier believed that not every student desired to partake in the art-making process and only a few select students would end up following a career in the visual arts, but every member of society should be visually literate and understand aesthetics. Lanier’s was also a strong advocate of media arts and technology providing the best way for teachers to educate students about aesthetics and visual culture. He believed that the methods of communication supported through television, movies, and the somewhat foreseeable future of computer technology was accessible to everyone, especially to younger students who were growing up with the presence of technology and grasping the concepts with ease. In his article, “Newer Media and Teaching Art,” Lanier (1966) made astounding predictions to the future of technology and art education. Lanier envisioned an art classroom that relied heavily on technology; one that had video projections, layered schematic diagrams, video clips, access to every art historical image ever made, and technology at every student’s finger tips to store information, perform further research, and create visual projects in response to the class lesson. Essentially, he prophesized the use of video projectors, YouTube, Google Images, software programs like the Adobe Suite and Maya to create three dimensional models and diagrams, personal laptops/ IPads, and wifi, although none of his visions were quite as precise in definition to the technologies listed above. Nevertheless, the function and application of what all of this media adds to the educational experience of contemporary students was part of Lanier’s vision over forty years ago. He believed that teaching aesthetics through media arts, “could do much to bring art education theory into a more appropriate correspondence with contemporary American life” (1975, p. 32). Lanier’s mission was logical and simple at the core; he wanted art educators to focus on the academic and intrinsic nature of art and put aside all of the ancillary child development experiences that were clouding the main objective of art education, which is the teaching of aesthetics in order to promote social change.
Key Ideas:
· One of Vincent Lanier’s aspirations was the implementation of popular arts into the art education curriculum He referred to popular arts as folk arts (such as quilts and crafts), media arts (such as television and movies), nature (such as a beautiful sunset), and everyday hand crafted objects (such as napkin holders made from whale bone). Lanier called it popular arts, and today in contemporary art education we use the term visual culture. The aim of teaching popular arts/ visual culture, as outlined by Lanier in the sixties and seventies, is to provide imagery that is accessible for all students to relate to and comprehend because of personal experiences with such artworks and art styles. The objective is that by teaching the aesthetics of visual culture, students will gain visual literacy skills and be able to understand the meanings implied in images, including cultural and historical background along with literal, metaphorical, and psychological implications. Lanier wished for the implementation of popular arts over forty years ago and to this day, many art teachers are still avoiding the teaching of visual culture, preferring the tradition of product based curriculum instead. There are many art teachers though, since the 90s and early 2000s that have fully grasped the social responsibility that comes along with a strong education in visual culture. 

· Vincent Lanier also strongly advocated the use of technology in the art classroom as a tool for teaching and promoting understanding of visual imagery and objects from our past, present, and future. At the time he wrote, “Newer Media and Teaching Art,” he accused art teachers of not being the type to be aware of the latest technologies and innovations that are available to the field of art education or to be all that interested in experimenting with and implementing such devices into their curriculum (p. 8). I think today it is quite the opposite. I feel that most art teachers have a better understanding of technology, digital arts, and the creative and innovative possibilities that come with exploring a technological frontier that is ever-expanding and specializing. Speaking for myself, other art teachers I am friends with, and other artist colleagues, we all have IPhones, IPads, are constantly utilizing the internet in our classrooms and our research, and are constantly trying to bring new media into our classroom practice. I think Lanier would be excited and proud to see the way teachers are teaching with technology today. I also find it ironic that forty years ago he just wanted to motivate art teachers to be aware of newer media and the application of such devices, but today the art teachers are the ones advocating to the administration about the importance of technology in their curriculum, but the administration seems to think that using traditional media and making pretty pictures is where the art teacher should be primarily placing their investment, both mentally and monetarily.
· Vincent Lanier promoted an art education that disregarded creativity and the studio art making process. The logic behind his campaign was that not all students desire to make art and not all students will follow careers as artists, but all students will benefit from understanding aesthetics. In a time where little emphasis was placed on critical thinking in art education, I can understand why Lanier might have felt the need to take such an extremist stance, but as an art teacher in contemporary society, I feel that providing students with the opportunities to think for themselves, creative problem solve, develop a concept and bring that concept to fruition, to explore, experiment, and play, develops critical thinking skills in a unique way from the rest of the school regimen that supports the core academic subjects necessary in giving the student the ability to understand and change society for the better.
Personal Reflection: 
I found it interesting when reading, “A Plague On All Your Houses,” that almost forty years from when Vincent Lanier wrote the article, that the issues and the discussion of the direction and practice of art education is pretty much the same. In the articles read this week, Lanier is advocating for social change, aesthetics, morality, and visual culture to be the dominant concerns addressed by art education. For the most part, I listened to Lanier’s voice as one from the past that had seen and experienced much in the world of art education; I feel that Lanier was a very wise man and that as a young art teacher who has less than a decade of teaching experience, that I should listen to what he had to say very carefully and learn from his experience. It was incredible to read, although he was being somewhat sarcastic, his predictions in the article, “The Future of Art Education or Tiptoe Through the Tea Leaves.” He had quite a lot of insight about technology and technology and the arts. I began relating what he said in his articles to my own teaching practice and what insights I have gained from this program thus far. I came up with a list of themes that I believe Lanier would approve for the core objectives of my art curriculum. They include, but are not limited to: Developing Self-Identity, Morality, Aesthetics, Social Change, Cultural Identity, Visual Literacy, and Visual Culture. The only problem I think Lanier would have with my teaching approach and the area of his discussion that I disagree with is that I will still focus on the ideation process and production. I understand where he is coming from and I am absorbing the idea of using an “aesthetic persuader”, as discussed in the article, “Returning the Art to Art Education,” as a jumping off point before I begin to discuss more traditional works from art history, from contemporary art, or more difficult imagery from visual culture. I think what Lanier was saying about teaching popular art and the aesthetic culture that our students have previous experience with as a starting point is common sense and I totally understand the logic. Lanier’s desire was to make art education more accessible to all learners, children and adults, and make the education pertinent to contemporary human experience. His writing may be extreme at times, but there is a lot of wisdom in his words if we can listen to what he had to say objectively. Technology has come a long way since Lanier’s day, but I don’t know that art education has made many changes. Forty years later, I have read his articles, I have heard what he had to say, and it has impacted the way I am currently thinking about art education, and I will adapt and adopt some of his ideology into my teaching practice.
